











Praxis Criteria

Unsatisfactory

Basic

Proficient

Distinguished

C3: Encourage students to

extend their thinking

Interaction between
teacher and students is

predominantly
recitation style, with
teacher mediating all

questions and answers.

Teacher makes some
attempt to engage

students in a true
discussion, with

uneven results.

Classroom interaction
represents true

discussion, with
teacher stepping, when

appropriate, to the side.

Students assume
considerable

responsibility for the
success of the
discussion, initiating
topics and making

unsolicited
contributions.

C4: Monitoring students’

understanding of content
through a variety of

means, providing
feedback to student to

assist learning, and
adjusting learning
activities as the situation
demands

Feedback is either not
provided or is of
uniformly poor quality.

Feedback is
inconsistent in quality:
some elements of high
quality are present;

others are not.

Feedback is
consistently high
quality.

Feedback is consistently
high quality. Provision
is made for students to
use feedback in their

learning.

Teacher ignores or
brushes aside students’
questions or interests.

Teacher attempts to
accommodate students’
questions or interests.
The effects on the
coherence of a lesson
are uneven.

Teacher successfully
accommodates
students’ questions or
interests.

Teacher seized a major
opportunity to enhance
learning, building on a
spontaneous event.

Teacher adheres rigidly
to an instructional plan,

even when a change

will clearly improve a
lesson.

Teacher attempts to
adjust a lesson, with

mixed results.

Teacher makes a minor
adjustment to a lesson,

and the adjustment

occurs smoothly.

Teacher successfully
makes a major

adjustment to a lesson.

C5: Using instructional
time effectively

The lesson lacks a
clearly defined

structure, or the pacing
of the lesson is too

slow or rushed, or both.

The lesson has a
recognizable structure,

although it is not
uniformly maintained
throughout the lesson.

Pacing of the lesson is
inconsistent.

The lesson has a
clearly defined

structure around which
the activities are
organized. Pacing of

the lesson is
inconsistent.

The lesson’s structure is
highly coherent,

allowing for reflection
and closure as
appropriate. Pacing of

lesson is appropriate for
all students.

D1: Reflecting on the
extent to which the
learning goals were met

Teacher does not know
if a lesson was
effective or achieved

its goals, or profoundly
misjudges the success

of a lesson.

Teacher has a generally
accurate impression of
a lesson’s effectiveness

and the extent to which
instructional goals

were met.

Teacher makes an
accurate assessment of
a lesson’s effectiveness

and the extent to which
it achieved its goals
and can cite general
references to support

the judgment.

Teacher makes a
thoughtful and accurate
assessment of a lesson’s

effectiveness and the
extent to which it
achieved its goals,
citing many specific
examples from the
lesson and weighing the

relative strength of
each.

D2: Demonstrate a sense
of efficacy

Teacher engages in no
professional
development activities
to enhance knowledge
or skill.

Teacher participates in
professional activities
to a limited extent
when they are
convenient.

Teacher seeks out
opportunities for
professional
development to
enhance content
knowledge and
pedagogical skill.

Teacher seeks out
opportunities for
professional
development and makes
a systematic attempt to
conduct action research
in his classroom.

Teacher is not alert to
students’ needs.

Teacher’s attempts to
serve students are

Teacher is moderately
active in serving

Teacher is highly
proactive in serving




Praxis Criteria Unsatisfactory Basic Proficient Distinguished
D3: Building professional | Teacher’s relationships | Teacher maintains Support and Support and cooperation
relationships with with colleagues are cordial relationships cooperation characterize
colleagues to share negative or self- with colleagues to characterize relationships with
teaching insights and to serving. fulfill the duties that relationships with colleagues. Teacher
coordinate learning the school or district colleagues. takes initiative in
activities for students requires. assuming leadership
among the faculty.
D4: Communicating with | Teacher provides Teacher adheres to the | Teacher communicates | Teacher provides
parents or guardians about | minimal information to | school’s required with parents about information to parents
student learning. parents and does not procedures for students’ progress ona | frequently on both

respond or responds
insensitively to parent
concerns about
students.

communicating to
parents. Responses to
parent concerns are
minimal.

regular basis and is
available as needed to
respond to parent
concerns.

positive and negative
aspects of student
progress. Response to
parent concerns is
handled with great
sensitivity.

Descriptions of Teaching Performance are adopted from Praxis 11: Components of Professional Practice




EVALUATION OF FIELD EXPERIENCES
Department of Teaching & Learning — University of Utah
While all Teacher Candidates from the University of Utah’s Teacher Licensure programs complete their programs at a

basic or proficient level, we believe that teachers continue their professional development over the course of their career.
Distinguished performance is an on-going process.

Teacher Candidate: Site Teacher Educator:
School: Date: Number of Observations
University Supervisor: Content/ Grade Level:

Number of Observations:

Please rate each area below using the following descriptions:

1 — Unsatisfactory: Teacher Candidate lacks basic knowledge and an ability to meet performance
standards. 3 — Basic: Teacher Candidate possesses developing competencies in his/her knowledge and
ability to meet performance standards. 5 — Proficient: Teacher Candidate displays a general understanding
of linkages between knowledge and content and executes sound lessons on a consistent basis.
Distinguished Teacher Candidate possesses knowledge and an ability to execute lessons that extend
beyond the competencies of novice teachers.

Organizing Content Knowledge for Student Learning Rating

Al Is familiar with student’s background knowledge and experiences

A2 Plans lessons that are appropriate for students

A3 Demonstrates connection between past, current, and future content to be learned

A4 Selects appropriate and varied methods, materials, resources aligned with goals of lessons
AS Selects appropriate evaluation strategies that align with goals of lessons

Describe:

Creating an Environment for Student Learning Rating
B1 Establishes and maintains an environment that promotes fairness
B2 Establishes and maintains rapport with students
B3 Communicates challenging learning expectations to students

B4 Establishes and maintains consistent standards of classroom behavior
B5 Establishes and maintains a physical environment that is safe and conducive to learning

Describe:



Teaching for Student Learning Rating

C1 Learning goals and instructional procedures are already articulated to students
C2 Makes content comprehensible to students

C3 Encourages students to extend their thinking

C4 Monitors students’ understanding of content, provides feedback, and adjusts learning activities
as the situation demands

C5 Uses instructional time effectively

Describe:

Teacher Professionalism Rating
D1 Reflects on the extent to which learning goals were met
D2 Demonstrates a sense of efficacy
D3 a. Builds professional relationships with colleagues to share insights and coordinate activities
b. Responds to professional development expectations affiliated with academic course work, field

expectations, and administrative responsibilities associated with student teaching.
D4 Communicates with parents/guardians about student learning

Describe:

Teacher Candidate Signature Date Site Teacher Educator Signature Date

In order to pass the field component of student teaching, Teacher Candidates must receive a 3 or highr on all
evaluation categories.



ROLES AND RESPONSIBILITIES
TEACHER CANDIDATES

Strive to communicate clearly with everyone - clear messages are the best way to prevent misunderstandings; this need
to send consistently clear messages includes the students, STE, other teachers, Cohort Leader/supervisor, instructors,
administrators, parents and community members.

1 Be cognizant and involved in the routine of the school in which you are placed. To the students
you are another teacher; take on that role. Follow the lead of other teachers; if they speak to students who
are playing in the hallways, you should too.

2 Notify your STE, and University Cohort Leader/supervisor in the event you will be absent from
school. Do this as soon as you know that you will be absent. Realize that any missed time will need to be
made up during an agreed upon time with your STE and your University Supervisor. Excessive absence
will be grounds for dismissal from the program.

3 Be on time to class and to the field. You are expected to be in the field during "contract hours."
That means you must be in the school in advance of the time the students are there and after school as
well. Although you may not have the benefits of a teaching contract (and no pay) you are still held to the
same work schedule.

4 Seek feedback from your STE, your Cohort Leader/supervisor and your peers. Be as specific as
you can in those requests. Don’t ask “How’d I do?” but instead ask, “Did my directions seem clear? Was
my voice strong enough? Was the pace of my lesson appropriate? Did I attend to the academic needs of all
learners?” Decide where you think you need assistance and then ask others to provide constructive
criticism.

5 Be a positive role model for your students—this includes your appearance, your attitudes, your
words, and your actions. Be aware that students are noting everything about you.

6 Work to form a collaborative and cooperative cohort by becoming a colleague: be supportive, be
helpful, and hold personal information in confidence. Building trust is an important part of creating a team
of professionals.

SITE TEACHER EDUCATORS

Site Teacher Educators are a vital link as they assist the candidate in making the transition from college student to
teaching professional. They provide a physical and intellectual setting in which Teacher Candidates begin translating
university coursework into effective teaching. Their responsibilities include:

1. Communicate clearly with the Teacher Candidate, Cohort Leader and University
Supervisor.

2. Set aside time each week that is uninterrupted for planning purposes, (e.g., reviewing TC’s
lesson plans).

3. Support Teacher Candidate as he/she tests various approaches to curriculum and
teaching.

4, Providegconstructive feedback, identify strengths, and suggest alternatives for areas in which
they seem less strong.

5. Find a desk for Teacher Candidate so she/he has a place for their books, lesson plans, and
other materials.

6. Demonstrate content lessons prior to asking the Teacher Candidate to assume
teaching responsibilities in that area.

7. Provide written and oral feedback as soon as possible after each practice teaching
event

8. Maintain a file on the Teacher Candidate with copies of lesson
evaluations.

9. Help the Teacher Candidate feel as if they are part of the school
faculty.

10. If problems arise with the Teacher Candidate’s performance, consult with the Cohort
Leader/supervisor immediately.



POLICIES AND PROCEDURES

Academic Progress

The University policy on academic progress states that students must be making satisfactory progress
in all of their course work. The general University policy requires that all undergraduate students
maintain a minimum cumulative G.P.A. of 2.0.

The Department of Teaching and Learning has more stringent requirements for retention in the Early
Childhood / Elementary/ Secondary/ Elementary MAT/ Secondary MAT Cohort program. A Teacher
Candidate, once admitted to the program, must maintain at least a 3.0 cumulative G.P.A. If the Teacher
Candidate fails to maintain the 3.0 cumulative G.P.A., then that Teacher Candidate will be referred to the
Directory of Secondary/Elementary/ECE by the academic advisor and placed on scholastic probation and
cannot register for any Cohort courses. The education advisor assumes responsibility for the continued
tracking of the Teacher Candidate. The probation period shall last until the cumulative G.P.A. is raised to
3.0 or above.

Furthermore, Teacher Candidates will be placed on scholastic probation when they receive a grade
below a C or less in any professional core class. Teacher Candidate will be referred to the Chair of the
Department of Teaching and Learning. Teacher Candidates placed on scholastic probation will not be
allowed to student teach until: a) the cumulative G.P.A. is above 3.0, and b) grades in professional core
classes have been raised above a C. Teacher Candidates who fall below this

G.P.A. will not be recommended for a teaching license or will not be able to register for student
teaching depending on the time of scholastic probation.

Once the education advisor determines that the Teacher Candidate is off academic probation, then
she/he will inform the department chair of the candidate's progress. The Teacher Candidate cannot
begin student teaching and/or may not continue student teaching until a letter from the Chair of the
Department of Teaching & Learning verifies that said Teacher Candidate is making satisfactory
progress towards degree completion, and thus is off scholastic probation.

Furthermore, a Teacher Candidate receiving an "Incomplete" grade in any professional core course
shall not be allowed to begin student teaching until a grade of C or better is achieved.

The department policy states that Teacher Candidates may not repeat a Teaching and Learning course
more than one (1) time. If a Teacher Candidate fails to successfully complete a course after the second
opportunity, the Teacher Candidate will be terminated from the Teacher Licensure program.

Dismissal from a student teaching or field practicum placement by school-based or university
personnel will result in immediate removal from a school site and will prompt a review for
continuation in the teacher licensure program.

Within 10 business days a review of the dismissal will take place by the respective Coordinator of
Early Childhood, Elementary, or Secondary education to determine continuation in the licensure
program. A student appeal should follow the procedures referenced in the University’s Policy and
Procedures Manual.



PRAXIS Il ASSESSMENT TEST

The Department of Teaching and Learning at the University of Utah requires that all Teacher Candidates take the
appropriate content knowledge tests* and receive a passing score in their major and minor content areas where there
an established Utah State cut score in which they wish to be recommended for a teaching license. Additionally, all
candidates MUST take an appropriate pedagogical knowledge test** to be eligible for a Level I licensure
recommendation.

You can register online at www.ets.org/praxis, over the phone (if you have taken the praxis I, additional costs may be
involved) 1-800-772-9476, or through the mail. Registration materials and money must be to ETS by the registration
date. Late registration fee $40.00

Cost:  Content tests range from $60.00-85.00 PLT $85.00 Registration fee $40.00

Tests:

You will only be recommended for licensure in the areas for which you have taken the recommended content tests and
received a pass score (where a Utah State cut score has been established). If your content area does not have an
established test, you are not required to take a Praxis content test.

* The content knowledge tests that the University of Utah has chosen to use for its assessment purposes are listed below.
You should take the appropriate test(s) as soon as you complete your major/minor course work (for secondary education
students) or at the completion of your pre-cohort course work (for ECE and elementary education students).

Early Childhood Content Test #10014
Elementary Content Test #10014

Secondary Content Test List

FINE ARTS

1. Art #£10133

MATH # 10061 for Level III endorsement 2. Music #10113

3. Theatre #10640

4. Dance no ETS test available

NON-CORE SUBJECT AREAS

1. Health #20550

2. P.E. #10091

3. Communications Composite
Speech Communication Test #10220
4. Coaching #10091

ENGLISH/LANGUAGE ARTS #10041

SOCIAL STUDIES FOREIGN LANGUAGES

1. SS Composite Majors #10081 1. French #20173

2. Geography #30920 2. Spanish #10191

3. World & U.S. History #10941 3. German #20181

4. Government/Political Science #10930 4. Russian no ETS test available

5. ASL no ETS test available
6. Latin #10600

SCIENCES

1. Biology #20235

2. Chemistry #20245

3. Physics #10265

4. Earth Science #20571

5. General Science (7w/8n grade Integrated
Science) #10435

It is recommended that Teacher Candidates take the PLT test at the beginning of their student teaching
semester, after having completed their pedagogical coursework. The test you are to take is:
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** PRAXIS PLT Test:
Early Childhood #30521
Grades K-6 (Elementary Education) #30522
Grades 7-12 (Secondary Education) #30524

Test dates are available at www.ets.org/praxis or www.ed.utah.edu/TandL/tl-license.

Your test scores must be brought to the Department of Teaching and Learning along with your
application for licensure. You will not be recommended for licensure without your test scores for
both the content tests in which you wish to be licensed as well as the PLT.

If you have questions on the Praxis test please contact your advisor. Please note: if you
inadvertently take a test not listed above, you will be required to take the correct one, and this will
cost you additional money.

Praxis Il Required Passing Scores

For those content test that do not have state cut scores yet, the University of Utah will be using the National
Median as the passing score.

SCIENCES

1. Biology #20235

2. Chemistry #20245

3. Physics #10265

4. Earth Science #20571

5. General Science (7w/8m grade Integrated

Science) #10435
8/4/07 [ 7/5/07 | 7/12/07 [ 9/4/07 |
s National Median State Score
Early Childhood Education 10020 Early Childhood Education 660
Elementary Education 10014 Elementary Education 163 150
Math 10061 Level III Endorsement 143 138
English/Language Arts 10041 177 168
English as 2nd Language 20360 690
Social Studies 10081 Social Science Composite 167 159
30920 Geography 680
10941 World & U.S. History 160 156
10930 Government & Political Science 710 710
P AnAnE T 1 von 149




10600 Latin 770 610
Fine Arts 10133 Art 171

10113 Music 165

10640 Theatre 700
Health 20550 700
PE/Coaching 10091 156
Communication Composite 10220 Speech Communication 782
Economics 10910 560 360
Psychology 20390 675
Sociology 20950 660
Family & Consumer Studies 10120 650
Technology Education 10050 650
Business Education 10100 640
ECE 30521 Early Childhood 160
Elementary 30522 Grades K-6 175 160
Secondary 30524 Grades 7-12 160 16

Language Majors—There is an additional test required by the Utah State Office of
Education. You must pass the Oral Language Proficiency Interview. For more
information you may contact Fernando Rubio in the Spanish Department at
fernando.rubio@languages.utah.edu, or (801) 581-4610. Or visit the testing site at
http://www.languagetesting.com/index.html.




Formal Evaluations

Formal evaluation procedures are defined as those assessments that occur during the student teaching
experience. There are two primary evaluation forms and periods for early childhood, elementary and
secondary Teacher Candidates.

Formative (or Midterm) Report:

This report occurs midway through the student teaching experience. During the student teaching semester,
there will be a three-way conference among the Teacher Candidates, Site Teacher Educator(s) and Cohort
Leaders/supervisors for the purpose of discussing the evaluation. The Cohort Leader will then return all
Formative Evaluations to the Candidate’s respective academic advisor. Please note -- the Formative Evaluation
does not go to the placement file but is retained by the Education Advising office for departmental purposes

%13, Formative evaluation period is the time when each Teacher Candidate should make sure he/she clearly
understands his/her own teaching performance level and recommended areas for improvement. The
information should be clearly communicated among the Teacher Candidate, Site Teacher Educator(s), and
University Supervisor. If there are any questions, Teacher Candidate, Site Teacher or supervisor should ask
immediately for clarification from appropriate sources.

Summative (or Final) Evaluation Report:

The summative report occurs at the end of the student teaching experience. The University Cohort
Leader/supervisor, each Site Teacher Educator and the Teacher Candidate should complete a separate final
evaluation form. Although each participant completes a separate form, there is a three-way conference to
discuss the Teacher Candidate's performance. All forms should be collected by the Cohort Leader and given to
the appropriate advisor immediately after the completion of the student teaching experience.

Student Fees

All student fees must be approved through appropriate University Committees. The following fees concern
Cohort Teacher Candidates:

Teaching & Learning 6290/5290 and 5390 (Cohort Seminars for ECE, and Elementary Teacher Candidates)
courses are assigned a $75.00 fee. Teaching and Learning 5490/6490 (Cohort Seminars for Secondary Teacher
Candidates) is assigned a $48.00 fee. The fees are paid to the schools where the candidates are working during
the particular semester. The fee help the school administrators pay for school supplies that the Teacher
Candidates use while working at the particular school.

Teaching & Learning 5395 (Student Teaching-Elementary), Teaching & Learning 5495/6495 (student
teaching-Secondary), and Teaching & Learning 5295/6295 and 5296/6296 (student teaching-ECE) are each
assigned a $145.00 student fee. One Hundred dollars is paid to the STE unless there are two STEs, in which
case each teacher receives $50.00. Forty-five dollars goes to the department for travel reimbursement.

Teaching & Learning 5195/6195 (designated Student Teaching) is assigned a $325.00 student fee. One
hundred dollars is paid to the STE, $200.00 for a University Supervisor, and $25.00 for travel reimbursement.
The student's request for Alternative Placement must have prior departmental approval (see "Alternative
Student Teaching Placement" in the Policies and Procedures section of this handbook).

The final stage of the licensure process requires an application for a license ($50.00) through the State Office
of Education in addition to the fingerprint fee of $69.00.



Insurance Coverage

While many districts have excellent liability insurance coverage for employees and officials of the district, the
policies do not specifically include Teacher Candidates and other students assigned as observers, tutors, or
aides by the teacher education institutions. Because Teacher Candidates are not generally classified as
employees of districts to which they are assigned, they do not automatically accrue insurance benefits normally
given to contract teachers. Teacher Education Institutions are concerned that Teacher Candidates be adequately
covered by liability insurance while student teaching. It is recommended that in addition to the persons
normally covered in district policies such as members of Governing Boards, any elected or appointed official
of the district and any employee of the district, that any student or candidate, observing or teaching within the
district schools be included in the liability coverage.

According to state policy, in the event that districts do not elect to include Teacher Candidates in their policies,
the teacher education institutions should be notified and initiate coverage for students assigned to districts not
providing liability insurance benefits. The institutions should then, inform students that liability insurance is
not available in the district to which they have been assigned and allow the students to decide whether or not
he/she wants coverage. If he/she decides they do, then the teacher education institution can help the Teacher
Candidate obtain coverage through the Student Education Association or other means (private carrier).

Teacher Candidates may choose to affiliate with either the Student Utah Education Association or the
American Federation of Teachers. Both teacher organizations provide student memberships (estimated cost is
$25-$30 per year) that give students group insurance rates.

For additional information, contact the Utah Education Association at 266-4461 or the American Federation of
Teachers at www.aft.org.

Legal Responsibilities of Teacher Candidates

The status of a Teacher Candidate and his or her legal responsibilities and liabilities has not been clearly defined.
From a legal perspective, Teacher Candidates stand somewhere between a school volunteer and an employed
school teacher. Still, there is a necessity to define as clearly and accurately as possible, the Teacher
Candidate's relationship to the Site Teacher Educator, to the students he/she works with and to the school or
school district in which he/she serves.

According to Utah law, the State Board of Education..."may issue certificates to persons engaged in student
teaching." It further provides:

(a) "A certificate for student teaching is issued only upon recommendation of a teacher training
institution in the state approved and accredited by the State Board.

(b) A Teacher Candidate license authorizes the holder to teach in a specified school or schools
under the specific direction of a qualified and regularly certified person.

(c) The license is valid only for the student teaching period.

(d) A person may not engage in student teaching without a current Teacher Candidate license.
S3A6-Lol (2) U.C.A. 1953."



Liability

A teacher's primary duty is to supervise students and protect them from harm or unsafe situations. Generally,
a duty to exercise reasonable supervision exists whenever students are in school or participating in school
hetadidieron, reasonable supervision is required before and after school, during class breaks, recesses and lunch,
during periods when students are bussed, or while completing teacher-directed activities or assignments.
Negligence, in the educational setting, may be defined as failure to provide adequate supervision of students, or
engaging in conduct, which involves an unreasonable risk of causing injury or allowing harm to occur.

Teacher Candidates qualify under the Volunteer Government Workers Act of "liability protection and
indemnification normally afforded paid government employees." This gives teacher immunity from liability
should an individual bring suit against a Teacher Candidate for negligence or other unintentional misconduct
while performing duties with the scope of the student teaching assignment. A Teacher Candidate is protected
unless it is established that the Teacher Candidate's decisions or actions were grossly negligent, not made in
good faith, or were made maliciously. A court would examine the Teacher Candidate's actions in the context
of the assigned duties to determine whether or not that Teacher Candidate was as prudent as could reasonably
be expected from a similarly-assigned person in that particular situation. The nature of what is a reasonable
expectation of the Teacher or Teacher Candidate is not identical in all situations. The maturity level of the
students, the nature of the activity, the presence of potentially dangerous equipment or circumstances will all
have a bearing on the care exercised by the Teacher Candidate. In all schools and classrooms there are
situations which are inherently more dangerous than others. The Teacher or Teacher Candidate is required, in
more critical situations, to demonstrate greater foresight and exercise greater prudence and supervision.

A Teacher Candidate may be held personally responsible for questionable activities involving students outside
of the school setting. Cases in other states have upheld public schools and universities that have dismissed
Teacher Candidates and denied course credit to those whose behavior with or toward students even seemed
inappropriate. (Rowe v. Chandler 332 F. Supp. 336)

Teacher negligence is more often declared when there has not been reasonable protection of others against risk
or harm. With the possibility of a negligent charge, it has always been essential that the Teacher Candidate
understand this rule in protecting her/his pupils. Teacher Candidates must conduct themselves as a reasonable
and prudent person would in like circumstances to avoid the possibility of a charge of negligence. While
injury to a student is not evidence that someone is liable, injury to the student places the teacher in a situation,
which might make them liable if he/she failed to foresee the harmful consequences of his action or inaction.

The nature of what is a reasonable expectation of the teacher is not identical in all situations. The maturity
level of the students, the nature of the activity, the presence of potentially dangerous equipment or
circumstances will all have a bearing on the care which should be exercised by the teacher in all schools.
There are situations which are inherently more dangerous than other. The teacher would be required, in more
critical situations, to show greater foresight and exercise greater care and supervision.

The following are typical questions and answers related to the legal responsibility of Teacher Candidates:

Q. Is the Teacher Candidate legally responsible or legally liable as they direct the classroom activities in
the presence of the Site Teacher Educator?

A. a) No. There are several cases relating to Teacher Candidate activities in the presence of a Site
Teacher Educator. In Clay v. Independent School District of Cedar Falls, lowa, the court pointed out that the
practice teacher:

"...does no more than render gratuitous, temporary, or incidental assistance to a competent or
duly Certified Teacher, who has the room and pupils in her immediate control and charge."



Q. Is the Teacher Candidate legally responsible or legally liable as they direct the classroom activities in
the absence of the Site Teacher Educator?

A. Under certain conditions. When the Teacher Candidate performs responsibilities in the absence of the
Site Teacher Educator and by so doing acts under self-direction and judgment, it would appear that whether or
not there was liability would depend upon the particular circumstances just as is the case when there is an
accident in the classroom during the presence of a site educator.

If the pupil is injured as a result of an accident when a Teacher Candidate is left in charge and the
accident is caused through negligence, the Teacher Candidate may be liable. In addition, the regular
teacher and/or the principal may be held liable if the court found that leaving the room and placing it
in the charge of the Teacher Candidate constituted negligence. Site Teacher Educators and principals
in these cases should properly instruct the Teacher Candidate to determine, beyond reasonable doubt,
that the Teacher Candidate is competent and will render mature judgment.

Notwithstanding the theory that Teacher Candidates will profit most from their practice teaching
experience if they are sometimes given the complete freedom and responsibility of the class, the Site
Teacher Educator should not leave the classroom unless he/she has been authorized to do so by the
principal.

Problems and Interventions during Student Teaching

The following are possible problems that may occur during the student teaching experience that would
warrant supervisor intervention and additional conferences with the Teacher Candidate and Site Teacher
Educator(s). If these problems surface and the Cohort Leader/supervisors are not aware of the problems, the
Teacher Candidate or the Site Teacher Educator should immediately bring it to the Cohort Leader’s attention.
There are a number of problems to avoid, including:

1. Poor communication between Teacher Candidate and Site Teacher Educator.

2. Ineffective practices in classroom management, instruction, and/or curriculum development.
3. Inappropriate professional conduct by the Teacher Candidate or Site Teacher Educator.

4. Incompatibility between the Teacher Candidate and Site Teacher Educator.

It is difficult to give an actual sequence of appropriate steps to be taken; however, at minimum the following
events should occur:

[ Immediately contact your Cohort Leader/supervisor to establish a system of communication
and contacts.

N Participate in a three-way conference: The University Cohort Leader/supervisor should
convene the conference for the purpose of discussing and clarifying problems, solutions, and
consequences of various routes of action. It is important that all parties sign a written agreement that
includes problems, solutions, and consequences.

[ Maintain open lines of communication with all parties.
0 For additional consultation contact the Chair of the Department of Teaching & Learning at
581-7158

A complete description of students’ right to appeal may be found at:
http://www.admin.utah.edu/ppmanual/8/8-10.html

Program Postponement Policy

In order to preserve program continuity, facilitate instructor planning, and track Teacher Candidates, those



students who wish to request postponing their experience for one year must apply in writing for an extension.

The letter requesting an extension and giving reasons for the request must be sent to the Chair of the
Department of Teaching and Learning. If approved, the student's name will be placed along with the names of
recently admitted students awaiting position in a subsequent cohort. If denied, and the student does not return
to the cohort, then he/she must reapply for admission.

Postponement is granted only for one year. If a student does not finish within that allotted time frame, he/she
will need to reapply for admissions to the program and may be required to retake all cohort classes depending
on the length of time absent from the cohort.

NOTE: Reapplication does not mean automatic admission and

Postponement is NOT AN OPTION FOR SECONDARY

Candidates during 2008/2009

Alternative Student Teaching Placement
It is expected that Teacher Candidates complete the full requirements for student teaching and the affiliated

course work delineated under their respective Early Childhood, Elementary, and Secondary programs at the
University of Utah. Exceptions must be made through an appeal to the Chair of the Department of Teaching
and Learning and the Program Coordinator who will review the request. Specifically,

The Teacher Candidate should:

1 Direct a letter of request to the Department Chair describing their specific placement
request including a rationale for request. Contact information including address and telephone
number should be included.

2 The letter of request should be sent to the Chair of the Department of Teaching and
Learning, 1705 E. Campus Center Drive, MBH 142, Salt Lake City, UT 84112-9256.

If an alternative placement request is approved, then:

1 The Chair of the Department of Teaching and Learning will notify: 1) Teacher Candidate,
2) Cohort Leader, 3) Education Advisor, 4) placement principal and mentor teacher meet for the
purpose of confirming placement site, dates, and placement.

2 The Teacher Candidate should register for Teaching & Learning 5195 in the semester(s)
that the candidate plans to do his/her student teaching. Attached to that course is a $325.00 fee for
supervision, Site Teacher Educator costs, and travel.

The supervisor for TL 5195 cannot be considered "regular faculty.” Therefore, the supervisor will be
a qualified graduate student from the Department of Teaching & Learning or a qualified person from
the district in which the teacher candidate is placed. The Teacher Candidate should contact the
department to find out the index number required for registration.
The Teacher Candidate must understand that he/she is still responsible for all cohort requirements
which include, but are not limited to: teaching a minimum of 4 classes (secondary only), attending
all cohort seminars and other cohort functions through the end of the semester, following all current
supervision policies and plans.
If an alternative placement request is NOT approved, then the Department Chair will notify the
Teacher Candidate, Cohort Leader, and advisor.

Application For Teaching License

The Utah State Office of Education grants teaching licenses. Upon successful completion of the
Teacher Licensure program, the University of Utah recommends graduates to the Utah State Office
of Education for the Utah Basic Teaching Licensure. Course instructors and academic advisors
distribute the licensure forms during spring semester.



Background Check for Initial License -By legislative mandate, applicants for a teaching license in
Utah are required to have had a background check including fingerprinting. For further
information, contact the Director of Teaching Licensure Programs or the Utah State Office of
Education, 250 East 500 South, Salt Lake City, UT 84111, (801) 538-7739, Attn: Joan Patterson,

Coordinator, Certification and Personnel Development. Background checks must be cleared prior
to the student teaching experience.

Criminal Conviction. Teacher licensure through the state of Utah may be denied because of a previous
criminal conviction. The Utah Professional Practices Advisory Committee, c/o Executive Secretary, State
Office of Education, 250 East 500 South, Salt Lake City, Utah 84111, reviews all such cases.

Student Retention

Retention policies and procedures for teacher licensure students have been established by the Department of
Teaching & Learning to insure that students recommended for a state teaching license have demonstrated:
A. Academic Competence
1. Maintained a cumulative GPA of 3.00 in academic course work.
2. Completed academic prerequisites prior to student teaching.
B. Professional Competence

1. Maintained a cumulative GPA of 3.00 in professional course work.

2. Completed professional prerequisites prior to student teaching.

3. Received a grade of "CR" in student teaching.

4. Received no less then a B- in required course work.
C. Non-discrimination toward public school students
D. Standards for Professional Behavior All students admitted to the Department of Teaching &
Learning are expected to become familiar with and abide by the UPPAC Standards R686-103, the
Teacher Candidate Handbook’s Standards, Roles and Responsibilities, Policies and Procedures, and
the Student Code of Ethics at the University of Utah

Teacher licensure candidates should demonstrate ability to interact with students in a fair and impartial
manner, to wit:

The Teacher Candidate will not subject a Public School student to any form of discrimination,
harassment, or prejudicial treatment, because of race, color, religion, national origin, sex, country of
citizenship, age, political beliefs, or status as a handicapped person. (from the University of Utah

Student Bill of Rights, University — Regulations — Chapter 10, Code of Students’ Rights and
Responsibilities, Section I E.)



Substitute Teaching Policy

The department policy regarding the use of Teacher Candidates as substitutes is as follows:

1. Teacher Candidates cannot be paid as a substitute when they are also involved in
university/cohort activities or working on University assignments.

2. Teacher Candidates cannot be used as "unpaid" substitutes in the schools. This issue exploits
the Teacher Candidate by the public school personnel (i.e., teacher and/or administrator).

3. During the student teaching experience (which is a full day experience) the Teacher Candidate
cannot be paid for substituting. The principle is that the Teacher Candidate is required to participate in a
full-time student teaching assignment and therefore, would not have any time to act as a substitute.

4. If Teacher Candidates want to legally work as paid substitutes during non-university time,
they should first make application with the particular district in which they wish to work. The
Teacher Candidates should then follow university and district policies.

5. Teacher Candidates cannot be required, nor should they be coerced, to substitute for a
Teacher.
6. Teacher Candidates can, as part of their cohort activities substitute briefly for a Teacher when

the following conditions have been met:
(1 Coordination of the substitution by the principal, the Site Teacher, and Cohort Leader for the
purpose of releasing the teacher to participate in cohort activities.
[1  When the above has been satisfied, then the principal should assign a neighboring teacher to
the Candidate's room as a resource person on whom the Candidate can rely in emergencies.

Supervision and Conference Guidelines During Student Teaching

University Cohort Leader/supervisor - During student teaching, Teacher Candidate's supervision by
University personnel should include at least two (2) formal observations per semester per Teacher
Candidate. In conjunction with the formal observations, conferences between the Cohort
Leader/supervisor and Teacher Candidate should follow a general pattern that includes:

O A conference with the Teacher Candidate before and after each observation.

O A copy of the written comments from the observation given to the Teacher Candidate
immediately after the observation is completed.

O A written copy kept of the observation results, feedback given to the Teacher Candidate,

and Teacher Candidate comments.

Additionally, university Cohort Leaders may complete "touch-base" conferences and may make
administrative (touch-base) visits with the Site Teacher Educator(s) and Teacher Candidates when a
formal visit is not required for that particular week.

Finally, Cohort Leaders/supervisors conduct three-way conferences that include the Teacher
Candidate, Site Teacher Educator(s), and supervisor. The conferences occur at the mid-term and final
evaluation periods. Furthermore, conferences may occur when Teacher Candidates and/or student
teaching problems begin to surface. In which case, conferences should continue until the problems
are resolved (refer to the Preventing Student Teaching Problems section in this handbook).



Site Teacher Educator (STE)

Site Teacher Educator observations should occur at least once a week for at least one hour and
includes written evaluation. In conjunction with the observations, conferences between the Site
Teacher Educator(s) and Teacher Candidates should follow a general pattern that includes:

[ STE shares (in a written format) observation results and feedback with the Teacher
Candidate immediately after the observation is completed.

O The Teacher Candidate and STE keep a written document of the observation comments.
O STE keeps a file of all observations.

[] STE makes all suggestions in writing and gives one dated copy to the Teacher Candidate

and keeps one dated copy in her/his file. If there are major concerns, one may also wish to give a
copy of all notes to the university cohort leader.

Work Stoppages in Cooperating School Districts

This policy applies to University of Utah students enrolled in approved programs to prepare teachers,
administrators, and other school personnel. The policy is intended to cover the situation in which a work
stoppage occurs in a school in which a student has been assigned to complete student teaching, a practicum,
internship, or other field-based experiences.

1. The University of Utah shall not require students to be physically present at their assigned
school sites in the event of a work stoppage.

2. University faculty and staff shall not engage in their normal supervisory activities in school sites
during work stoppage actions. For that reason, any field-based experience accrued during a work
stoppage will not be credited by the university. Work stoppages of one week duration or less may
not require any special arrangement provided that the student can successfully meet minimum
certification and program requirements without undue stress.

3. When work stoppages of more than one week occur, the University of Utah may make
arrangements for an extended student teaching experience, an alternate placement, or an
appropriate substitute experience.





